Understanding the characteristics of preschool-age children is an important and first step for supporting children's healthy development and school readiness. Children may show different developmental features and come different social, socio-cultural background; however, they are in the same age. Reaching of education at a desired level will be achieved by a good curriculum which is organized and put in practice. Therefore, the curriculum should be organized by considering all students' features. Therefore, the curriculum should be practicable and related with the needs of today's world and social expectation for a good early childhood education programs. Accordingly, it is aimed to investigate the actualization levels of learning out comes related to developmental areas in early childhood education curriculum. Working group of the research is composed of 165 primary school teachers and 136 pre-school teachers working in districts and Centre of Sırnak, Turkey. Scanning method was used in the study. Two different questionnaires were prepared related with developmental areas of early childhood and the data was obtained through a questionnaires and analysed in SPSS package program. Questionnaires have two parts. In first part, there is personal information about teachers and in the other part there are statements about out-comes of developmental areas in the Early Childhood Curriculum. According to the results, the pre-school teachers gave a high score to the questionnaire by stating positive opinion towards the pre-school curriculum sufficiency and achievement. In addition, primary teachers gave lower scores on the questionnaire that the children achieved out comes. As a result, significant differences were found between pre-school and primary school teachers' views on all areas of development.
Introduction
Education is an important factor both for the day-to-day development of the child and for contributing to the personal, social, cultural and economic fulfillment of the future adult. Internationally, there is a growing need for quality in early childhood care and education as greater numbers of families migrate to urban areas and more mothers enter the workforce. However, the curriculum available for young children vary greatly in quality. A number of reports have stressed the undeniable link between quality of caregiving and young children's survival and health (United Nations Educational, Scientific and Cultural Organization (UNESCO) 2006) as well as their social, emotional, cognitive, language, and physical development. When one's whole life is thought, it is known that some life spans should be considered as critical periods in terms of psychological and physiological developments. It is stressed by many educators that the period between the age of 0-6, which includes pre-school education, is a critical period for development of children. For instance, the pre-school years which include the ages of 0-6 are one of the most critical periods of life with the influence of formation of the personality, the acquisition of basic knowledge, skills and habits in the following years. The main force is the basic knowledge, skills and habits that will be gained through early childhood experiences that will shape the child's future learning as well as his social and emotional life. The pre-school education, which should be conducted by a scientific and systematic organization, is the most crucial step of the whole education system, because of this importance, this period can not be left up to chance.
The physical stimulation is critical for childhood development (Timmons, Naylor & Pfeiffer, 2007; Trudeau & Shephard, 2008) . It is through motor exploration that children's self-awareness and awareness of the outside world arises. The progressive acquisition of skills concerning both mental and motor activities is defined as psychomotor development. Therefore an active lifestyle during childhood is beneficial to physical, cognitive, and mental health (Chaddock-Heyman et al., 2013; Chaddock, 2012; Tomporowski, Davis, Miller & Niglieri, 2008) . Motor experiences are vital conditions for adaptation in a child's didactic learning; and can stimulate thinking. Additionally, a poor field of operation can delay and limit an individual's perceptive abilities (Thompson, 1996) .
It is widely recognised that the child's social and emotional development significantly influences his or her success in learning. Social-emotional development in children is mostly evaluated by psychologists and teachers. A child must be interested in socializing and communicating with others to be an effective communicator. In early infancy, we are most concerned with a child's connectedness with his world. This connectedness is initially expressed through nonverbal modes, such as eye contact and facial expressions. Infants have a preference for faces, and it is through this preference that they establish the foundation for early social relationships with others. Children establish imitation skills by studying others in their environment. This practice begins as imitation of facial expressions (such as smiles) and then develops into imitation of more complex behaviors, such as actions on objects (e.g., throwing a ball, emptying a container), specific motor patterns (e.g., clapping, dancing), and eventually speech and language development. A strong social-emotional foundation is a key to the development of verbal language behavior (Shulman and Singleton, 2010) .
Many stages of language acquisition, children seem to be experimenting with new means of linguistic expression; for example, they may begin to use more complicated forms of syntax. A similar process has been observed for lexical development (Brown, 1973) . Research by Bloom, Lightbown, and Hood (1974) illustrates an additional advantage in learning that young children may have as a result of their relative flexibility to select tasks and goals. Young children have the opportunity to "choose" the domains within which they can develop new knowledge and skills. For example, Bloom et a1. (1974) studied the development of children's linguistic abilities. Bloom and Tinker (2001) have proposed a three component model of language development, termed the intentionality model, which emphasizes the impact of engagement (social and emotional development) and effort (cognitive development) in the process of language acquisition. In this model, the child's responsiveness to the environment, and his social connectedness to others, establishes for the child what is relevant to learn and what the motivation to learn is. The concept of cognitive effort concerns the work that is required in actively learning about the world. A child must be socially connected to the world and motivated to learn more about the world to figure out how to communicate with others. Thus the intentionality model brings together the components of cognition and social-emotional development and unites them with language in a clear way.
Toward the end of the century when perceptions became more globalized, there was a growing awareness of preschool programs in many countries. More importantly, interest was growing about the nature of these programs and developing countries trying to begin programs were seeking guidance on how to evaluate the quality of their programs.
Curriculum refers to the learning experiences and routines that make up the day in the preschool classroom. It is a plan that reflects the philosophy and culture of the area or country. The curriculum is child-centered and stems from the belief that children are competent. The curriculum focuses on the whole child and includes all categories of development (ACEI 2006, p.8) . Pre-school curriculum enables children to become ready for primary school by influencing their development in a positive way. In a qualified pre-school curriculum, communication between teacher-child and child-child continues during day with an interaction with mutual listening, question-answer, reasoning and problem solving. They often interact with peers and teachers; they can not spend time by waiting, neglecting or being isolated from class. They love the school and really enjoy going to school. During the day, it is included that children benefit from the opportunities of art, music, science, mathematics, play, movement, drama, and there are various activities for the adoption of diversity and reinforce learning, and the curriculum encourages the family involvement in all aspects. (Espinosa, 2002: 3) . Parents are the child's primary educators, and the life of the home is the most effective factor in his or her development during the primary school years. Close co-operation between the home and the school is essential, if children are to receive the maximum benefit from the curriculum.
As most of the development of the individual is completed between 0 and 6 ages, this period should be emphasized. Pre-school education, which is considered as early childhood period, includes the childhood years from birth to the beginning of primary school. Pre-school education was defined as a training process that best guided their physical, social, emotional, language and mental development in the best way in terms of the cultural values and characteristics of the society, and as a process providing a rich stimulating environment suitable for the individual characteristics and developmental levels of children in this age group (Oğuzkan and Oral, 1997: 2) . Reaching of education at a desired level will take place through the implementation of a good curriculum that will be put in practice. In this regards, it should be clear that the curriculum applied in the realization of a good pre-primary education must be feasible and developed to meet today's needs and social expectations and also it should be open to be developed. The evaluation step in the development of the curriculum has great importance. It will be possible to identify the difficulties encountered during the putting in practice step and to develop the curriculum on the basis of the feedbacks and evaluations. The first five years of life is also very important for the future development of the child. There is remarkable growth in children during this development period, but the importance of supporting the development of children in cognitive, social, emotional and motor development areas is not emphasized sufficiently (Kachmar, 2008:30) . Accordingly, it is aimed to investigate of actualization levels of learning out comes related to developmental areas. Due to the inadequate works related to the topic; it is considered that the research will be beneficial for the teachers who are the practitioners of the curriculum and for the curriculum preparation studies.
Method
The scanning method was used in the study. Questionnaires were prepared by the researcher regarding the development areas in the pre-school curriculum. The questionnaire consists of two parts; there are personal questions about the participants in the first part and there are questions about the developmental areas in the second part. Options are arranged as always, often, occasionally, almost never and never. The data of the questionnaire applied to measure the development areas in the pre-school curriculum were analyzed and uploaded to the computer SPSS package program. The information about the score ranges of the survey items is given in table below. The questionnaire were formed from the items related to the developmental areas in order to determine the actualization levels of learning out comes related to developmental areas in pre-school curriculum in the direction of the teachers' opinions and there are five of likert types (Always = 5, Often = 4, Occasional = 3, Almost never = 2, never = 1).
Findings
The personal information and graduation fields of the participants, which are related with quantitative dimension of the study, are given below separately. In the study, there were 136 pre-school teachers (45,2%), 165 primary school teachers (54,8%) and in total there were 301 participants. There is statistical information about the answers given by the pre-school teachers to the questions asked about the achievements in the curriculum related to language development in the table above. When the table is examined, it is seen that most of the teachers have given high rates to almost all the questions. Besides, there are items in which all participants are nearly agree such as expressing emotions and thoughts ( =4,62), being a good model of teachers in development of language skill ( =4,68) and preparing activities to improve vocabulary ( =4,43). We can say that the item which has the least attendance intensity related to language development of pay attention to family participation in using language effectively ( =3,96). In the table above, there is statistical information about the answers given by the primary school teacher to the questions asked about the achievements in the curriculum related to language development in their classes. When evaluating the average values, it is seen that pre-school teachers' responses to all the items related to language development achievements are higher than the responses of the primary school teacher. However, when evaluating the lowest grades of the primary school teacher it can be said that families show the necessary sensitivity to language ( =2,77), word back formation and visual materials ( =3,05). It can be also said that students are successful in expressing different sounds ( =3,60), speaking Turkish language grammatically correct ( =3,24). Table 5 . Information about answers given by pre-school teachers about cognitive development NO ITEMS f % SS 1 I try to make students acquire the skills such as grouping / classification and matching by using various activities.
On the table 5, there is statistical information about the answers given by the pre-school teachers to the questions asked about the achievements in the curriculum related to cognitive development. When the table is examined, it is seen that most of the teachers gave high scores to almost all the questions. We can say that pre-school teachers are more involved in the items, which are paying attention to a situation or a case ( =4,38), sorting-matching, remembering what they see (= 4,38) , than other items. In addition, we can say that the least participatory view is to make students perform mathematical operations such as simple addition and subtraction related to cognitive development ( =3,76). There is statistical information about the answers given by the primary school teachers to the questions asked about the level of achievements in the curriculum related to cognitive development in the table above. When looking at the mean values, it is seen that pre-school teachers' responses to all the items related to cognitive development gains are higher than the answers of the primary school teachers. It is seen that there is an intense participant view about success in counting forward and backward numbers ( = 3,73) , remembering what they perceive and learn ( =3,68).We can say that the lowest scores are given to the items of producing solutions to the problem situations ( = 3.21) and making a relationship between cause and result ( =3.26).
It is widely recognized that the student's social and emotional development significantly influences his or her success in learning. This is addressed most effectively through a school environment that is characterised by a caring, interactive relationship between teachers and pupils. It is also a central concern of learning in every curriculum area. Its importance is stressed, through social, personal and health education. By providing students with a successful and happy school experience, by nurturing essential intrapersonal and interpersonal development, and developing communication skills, children's self-esteem and self-confidence can be developed and their motivation to learn can be increased (Martin, 1999) . There is statistical information about the answers given by the pre-school teachers to the questions asked about the level of achievements in the curriculum related to social development in the table above. When the table is examined, it is seen that most of the teachers gave high score to almost all the questions. We can say that the items, which have the highest participant views, are making them gain self-confident (= 4.50), cooperating with the group and taking responsibility ( =4,57); the items like introducing different cultures ( =3,63), making trip observations ( =3,70) and gaining aesthetic skills have lowest participant views.
The curriculum acknowledges that children live in and are a part of society, and that their personal development is deeply affected by their relationships in the home and with other people in society. We have come to understand children's characteristics and developmental needs from the perspective of child development psychology, as well as from the contexts of their families and social culture (The Hong Kong Special Administrative Region Government, 2006). There is statistical information about the answers given by the pre-school teachers to the questions asked about the level of achievements of the social development of the children who benefit from the pre-school curriculum in their class. When the average values are examined, it is seen that pre-school teachers' responses to all the items related to social development achievements are higher than the responses of the primary school teacher. While the teachers agree on the items such as having confidence in social development ( = 3,73), being aware of responsibility ( =3,61), and obeying the rules ( =3,53), the expressed lower scores on the items like aesthetic skills ( = 3,13), recognizing different cultures ( =3,24) and empathy skills ( =3.25). In the table above, there is statistical information about the answers given by the pre-school teachers to the questions asked about the level of achievements of the psychomotor development of the children who benefit from the pre-school curriculum in their class. When the table is examined, it is seen that most of the teachers gave high level answers to almost all the questions. When we look at the items, we can say that the most participatory views are the items which are the development of gross and fine motor skills ( =4,57-4,43), providing of hand-eye coordination (= 4,56) and the regulation of education areas ( =4,62) .It is seen that the items that are least marked by the participants are related to the studies that require balance ( =4,15). In the table above, there is statistical information about the answers given by the classroom teachers to the questions asked about the level of achievements of the psychomotor development of the children who benefit from the pre-school curriculum in their class. When looking at the mean values, it is seen that pre-school teachers' responses to all the items related to psychomotor development gains are higher than the responses of the classroom teachers. We can say that the highest scores are given to the items which are that children are successful in using gross motor skills ( =3.82) and plays ( = 3.80). It is seen that the lowest scores are given to the items which are that they are successful in using fine motor skills ( =3,44) and Children can play games requiring balance without difficulty. ( =3,58) In the table above, there is statistical information about the answers given by the classroom teachers to the questions asked about the level of achievements of the self-care skills of the children who benefit from the pre-school curriculum in their class. When the table is examined, it is seen that most of the teachers gave high level answers to almost all the questions When we look at the items most marked by the participants, we can say that they are the items about keeping and using the items regularly ( =4.65), removing clothes and wearing ( =4,54), and giving importance to environmental hygiene ( =4,53). We can say that the least marked items are cooperation with the family ( =4,30) and being a role model of eating ( =4,28). They have the awareness that they need to use and keep the personal items of the school regularly and share them with friends whenever necessary.
120 72,8 3,64 ,746 In the table above, there is statistical information about the answers given by the classroom teachers to the questions asked about the level of achievements of the self-care skills of the children who benefit from the pre-school curriculum in their class. When looking at the mean values, it is seen that pre-school teachers' responses to all the items related to self-care skills gains are higher than the responses of the primary school teachers. We can say that the highest scores are given to the items about personal hygiene and care for using personal items ( = 3.64). It is seen that the lowest scores are given to the item of being aware of the importance of healthy and balanced nutrition ( = 3.39).
The minimum, maximum scores, average and standard deviation values given by participants to the items in the questionnaire about area of development and the results of these answers are presented below in the table. Table 13 . Information on the minimum and maximum scores of the answers given by the teachers in the questionnaire
Zone of development Group f Min Max SS
The table above contains statistical information related to the implementation of the pre-school curriculum and the level of learning outcomes. When looking at average values, pre-school teachers' perceptions of how to prepare and apply the activities to achieve outcomes in their developmental areas seem to be at a higher level than the gains that primary school teachers observed in these children. In general, when answers of participants to developmental areas are examined, it is observed that the preschool teachers in all areas of development gave higher scores than primary school teachers.
Below there is a table of the results of the t test, indicating whether there is a difference in areas of development in terms of pre-school and classroom teachers and if there is a difference, this table shows us the significance value of the difference. The thoughts of pre-school teachers' on plans and practices to perform gains in the language development curriculum (4,28) are higher than primary school teachers' thoughts of children achieving these gains(3,24). As the significance value is p = 0,000 <0,05, there is a significant difference between primary school teachers and pre-school teachers in favour of pre-school teachers' regarding language development gains.
The thoughts of pre-school teachers' on plans and practices to perform gains in the cognitive development curriculum (4,22) are higher than primary school teachers' thoughts of children achieving these gains(3,49).As the significance value is p = 0,000 <0,05, there is a significant difference between primary school teachers and pre-school teachers in favour of pre-school teachers.
The thoughts of pre-school teachers' on plans and practices to perform gains in the social development curriculum (4,15) are higher than classroom teachers' thoughts of children achieving these gains (3, 40) . As the significance value is p = 0,000 <0,05, there is a significant difference between primary school teachers and pre-school teachers in favour of pre-school teachers.
The thoughts of pre-school teachers' on plans and practices to perform gains in the psychomotor development curriculum (4,38) are higher than classroom teachers' thoughts of children achieving these gains(3,69). As the significance value is p = 0,000 <0,05, there is a significant difference between primary school teachers and pre-school teachers in favour of pre-school teachers.
The thoughts of pre-school teachers' on plans and practices to perform gains in the self-care skills development curriculum (4,45) are higher than classroom teachers' thoughts of children achieving these gains(3,53). As the significance value is p = 0,000 <0,05, there is a significant difference between primary school teachers and pre-school teachers in favour of pre-school teachers.
When we look at the teacher's views on the realization levels of gains related to developmental areas, there is a significant difference was found in favour of pre-school teachers regarding all developmental areas. The table below shows the correlation analysis between the developmental areas. According to the correlation analysis above, all the correlation coefficients among the developmental areas are found as positive value and significance values are found as p <0,05. According to these results, there is a meaningful relationship and they have the same direction in the all developmental areas. When opinions on one of the developmental areas increase, other developmental areas are also affected and the increase is observed in the same direction.
In general, when answers given by participants to developmental areas were examined, there was a significant difference in favour of preschool teachers in all developmental areas between the views of preschool and classroom teachers. When we look at the answers given to the questionnaire items, we see that pre-school teachers find that the curriculum and the activities in the curriculum are adequate and they have no problems in implementation. When we look at the responses of classroom teachers, we can say that they have indicated children have achieved some gains, but they are not at the desired level.
Discussions and Results
Children are universal novices who only gradually develop the ability to perform at levels that are characteristic of adults. For example, over time children improve their ability to remember information (e.g., Kail & Siegel, 1977) , to comprehend and communicate effectively (e.g., Chapman, 1978; Chomsky, 1969; G1ucksberg, Krauss, & Higgins, 1975) , to solve problems (e.g., Inhelder & Piaget, 1958) , to accurately predict their own abilities to perform various tasks (e.g., Flavell & Wellman, 1977) , and so forth.
There has been a growing need for information on quality preschools and childcare programs in an age of growing numbers of preschool programs around the world, especially during the last two decades. International reports such as those issued by the World Health Organization and UNESCO documented the relationship between quality early childhood programs on children's health and success in school. Early childhood educators in the twentieth century were most interested in the nature of early childhood programs within their own state, region or nation. Toward the end of the century when perceptions became more globalized, there was a growing awareness of preschool programs in other countries. More importantly, interest was growing about the nature of these programs and developing countries trying to begin programs were seeking guidance on how to evaluate the quality of their programs (Wortham, 2013) .
When the researches related to the subject are examined; in a research conducted by Öztürk (1995: 90) , the language levels of the recipient and the expressive language of first year pupils having or not having preschool education were compared. As a result of the research, a meaningful difference was obtained in favour of pre-schooled learners about the recipient and expressive language skills. It was found that pre-school children had higher vocabulary, higher level of understanding language and using it than those who did not take pre-school education and so it was found that they were ready to begin primary education. Seçilmiş (1996: 193) had conducted a similar study called the study of language development of children, having or not having a pre-school education, between 36-72 months and it was found that there is a meaningful difference in favour of students attending pre-school. Thus, teacher awareness of some of the elements of language development is crucial. Demir (2010: 43) assessed whether the predicted cognitive developmental characteristics in the pre-school curriculum reflected the facts or not, and examined to what extent the cognitive developmental characteristics of children aged 36-60 months were realized. As a result, this study revealed that pre-school education and 2006 pre-school curriculum have a positive effect on cognitive development (perception, attention, problem solving, cause-effect relationship, etc.). Kol (2011: 55 ) did a similar study called "Cognitive and Language Development in Early Childhood". When the results of the study are examined, it was stated that the environment, full of rich stimulants, of the child provided positive contributions to the cognitive development. Özbek (2003: 118) has conducted a research. As a result of this research, it is determined that there is a difference between two groups of children and this difference is in favour of the children that have pre-school education. Başal (2005: 38) also conducted a research about similar topic. As a result of this research, it was found that six months of pre-school education provided more development in some subjects. This development was seen in some characteristics such as children's self-esteem, self-confidence, self-expression, and more interest in objects. Similar study results are in the same line with current research results. Tamkavas (2003: 55) found that pre-school education has a positive effect on these skills in a study of 5-6 year-olds' study of self-care skills according to gender and pre-school education. It has been seen that they are successful in matters such as personal hygiene, unattended dressing without taking help, classroom hygiene. Research findings also support current research results.
Given the diversity of young children in early care and education programs, it is unlikely that the field will or should come to consensus on the superiority of a single curricular model. Effective curricula rely on a balance between a clearly defined structure that impacts all children and flexibility that allows for individualization for children, families, and classrooms. Curriculum research must, therefore, discern the conditions under which certain curricula work best for certain children. Specifically, next generation research must examine which approaches produce educationally meaningful effects in which domains of development, for which children, under what social conditions, and with what kinds of professional preparation for teachers (Bertrand, 2012: 25-28; Karoğlu & Ünüvar, 2017) . Current government policies aspire to achieve better health outcomes for children through provision of health, social and education services for all, and progress in minimizing health and educational inequalities (Cowie, 2013) .
The pre-school period is a critical time period for creativity of children and for developing it. Another important thing is creating an effective pre-school education equipped with rich stimulants that the child needs. Learning is a transactional experience mediated by the "funds of knowledge" of young children and families as well as multiple environmental contexts (Moll et al. 1992) . Thus, the quality of these experiences and the settings in which they take place is essential for maximizing children's development. Young children's natural curiosity, interest, and self-confidence that they can discover the answers to their questions are a central component of their capacities to benefit from learning opportunities (Thompson 2002) . It helps to equip children to share in the benefits of the society in which they live and to contribute effectively to that society's sustenance and evolution. It is essential to improve of the physical conditions of existing pre-school classes and to support materials. It should also provide opportunities for children to reach the highest level in these areas by creating appropriate activities for all developmental areas present review of research findings suggests that in-service training and seminars should be held frequently and teachers' participation should be ensured in order to improve the quality of the updated curriculum and to ensure their effective implementation. In addition to these, the family factor should not be forgotten and active participation in the education and training process should be ensured.
